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BRI (The essential question)
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(How do we develop entitlement of educational
contents for all?)
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(Can we underpin entitlement in education
based on knowledge?)
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-urthermore, it s onIy throu%h generating inclusive and
participative forms of (normative) knowledgeable practice that
communities can acquire the characteristics that enable
knowledge to become meaningful and accessible to all in society
without retreating into elitism and obsolescence.
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“powerful knowledge” as a clue for the whole research, because it
's treatable both essentially as logical and ethical nature.
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(Whatcdo | aim at in the first place?)

How does “knowing” actually work well in educational
ractice from the point of the view of idea “powerful
nowledge”?
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How do we effectively and fruitfully develop the
inrerdisciplnary and international research?
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